Year 1 — Addition and Subtraction

Key learning:

Solve problems involving counting, adding and subtracting in the context of numbers, measures or money, for example to ‘pay’ and ‘give change’.

Describe ways of solving puzzles and problems, explaining choices and decisions orally or using pictures.

Read, write and interpret mathematical statements involving addition (+), subtraction (-) and equals (=) signs.

Represent and use number bonds and related subtraction facts within 20.

Add and subtract one digit and two digit numbers to 20, including zero (using concrete objects and pictorial representations). Relate addition to counting on; recognize
that addition can be done in any order; use practical and informal written methods to support, understand subtraction as take away, find a difference by counting up;
use practical and informal methods to support the subtraction.

Solve one-step problems that involve addition and subtraction, using concrete objects and pictorial representations, and missing number problems suchas 7=?-9.

Key vocabulary:

-. Subtract, take (away), minus

+, add, more, plus Leave

number line Count back

make, sum, total How many are left/left over?
altogether How many have gone?

score One less, two less, ten less...

double, near double

How many fewer is....than....?

one more, two more....ten more
count on

how many more to make...?
How many more is...than....?
How much more is....?

How much less is...?
Difference between
Half, halve

=, equals, sign, is the same as

Mental calculations:

e Count to and across 100, forwards and backwards, beginning with 0 or 1, or from any given number.
e Count, read and write numbers to 100 in numerals; count in multiples of twos, fives and tens.

e  Given a number, identify one more and one less.

o Identify and represent numbers using objects and pictorial representations including the number line, and use the language of: equal to, more than, less than (fewer),

most, least.
e Read and write numbers from 1 to 20 in numerals and words.




Year 1 — Addition and Subtraction

Addition — Add with numbers up to 20.

Children should:

° Have access to a wide range of counting equipment,
everyday objects and number lines and be shown numbers in
different contexts.

° Read and write the addition (+) and equals (=) signs within
number sentences.
. Interpret addition number sentences and solve missing box

problems, using concrete objects and number line addition to solve

them:
8+3=? 5+4=? 5+3+1=? 7?+7?=6

This builds on from prior learning of adding by combining two sets of

objects into one group (5 cubes and 3 cubes) in Early Years.

The four advanced counting strategies —

1. Countingoneg.8+4="?
2. Countinguptoeg.8+7?=12
3. Counting back fromeg. 12 -4 ="

4, Counting backtoeg.12-?=8
Use numbered number lines to add, by counting on in ones.
Encourage children to start with the larger number and count on.

<1 +1 +]

64329 <18

012

= Dalls 2 Nulix

Use pictures to add two numbers together
as a group or in a bar.

Subtraction — Subtract from numbers up to 20.

NAA

Children consclidate understanding of subtraction practically,

showing subtractien on bead strings, using cubes ete. and in S Read, write and Z
familiar contexts. and are introduced te more formal % interpret number é
recording using number lines as below: - sentences with .
ZZFF - and = signs. _&
)

Subtract by taking away

“IVN
-1 -1 -1 -1 -H\\
Count back in ones on W
a numbered number 1 1 | | | | |
2 3 A 5 6 7

line to take away. with L

-

|
___""—-H___H

numbers up to 20 ? - 4 = 3 Model subtraction using hundred
\-_ : squares and numbered number
Wﬁruckﬁ and practically.
Find the 'distance between’ —_— _

"\II

This will be introduced

[l i | | | | 7 'Seven is 3 more than four'
o

practically with the

language “find the
diztance between' and
‘hew many mere? ina T am 2 years older than my

\r;ange. of familiar contexts. sister'

4

Problems should include the terms: put together, add, altogether, total, take
away, distance between, difference between, more than and less than, so
that pupils develop the concept of addition and subtraction and are enabled
to use these operations flexibly.




Year 2 — Addition and Subtraction

Key learning:
e Present solutions to puzzles and problems in an organised way; explain decisions, methods and results in pictorial, spoken or written form, using mathematical
language and number sentences.
e Solve problems involving addition and subtraction, multiplication in contexts of numbers, measures or pounds and pence.
e |dentify and record the information or calculation needed to solve a puzzle or problem; carry out the steps or calculations and check the solution in the context of
the problem.
e Choose an appropriate strategy to solve a calculation based upon the numbers involved (recall a known fact, calculate mentally, use a jotting).
e Select a mental strategy appropriate for the numbers involved in the calculation.
e Show that addition of two numbers can be done in any order (commutative) and subtraction of one number from another cannot.
e Understand subtraction as take away and difference (how many more, how many less/fewer).
e  Recall and use addition and subtraction facts to 20 fluently, and derive and use related facts up to 100.
e  Recall and use number bonds for multiples of 5 totaling 60 (to support telling time to nearest 5 minutes).
e Add and subtract numbers using concrete objects, pictorial representations, and mentally, including:
1. atwo-digit number and ones (units)
2. atwo-digit number and tens
3. two two-digit numbers
4. adding three one-digit numbers

Key vocabulary: -. Subtract, take (away), minus, subtraction

+, add, addition, plus, more, make, total, altogether, score leave

double how many are left/over?

near double One less, two less, ten less...one hundred less...
one more, two more, ten more....one hundred more... How many fewer is...than...?

how many more to make..? How much less is...?

how many more is...than...? Difference between..

How much more is..? Half/halve

=, equals, sign, is the same as

tens boundary

Mental calculations:
e Countin steps of 2, 3, and 5 from 0, and in 10s from any number, forward and backward.
e  Find 1 or 10 more or less than a given number.




Year 2 — Addition and Subtraction

Addition — Add with 2 digit numbers.

Developing mental fluency with addition and place value involving 2

\-

7 Add 2-digit numbers and tens: Add 2-digit numbers and units: N
27 + 30 16+ 7 Use empty number lines,
L]0 410 +10 +4 +3 concrete equipment, hundred
NN ) / ~ /N squares etc. to build
+—tt confidence and fluency in
'\37 37 47 57 16 20 23 mental addition skills. 4
/;\dd pairs of 2-digit numbers, moving to the partitioned column method when _\
secure adding tens and units: :
g t ¥ 23 + 34: STEP 1:0Only provide
63 + 16 2 O+ 3 examples that do
o _f’ ‘ +30 + I :lOTd:;r'oss 1h|e. Lens
/ / . =T T = oundary until they
+
I J' ! 50 7 are secure with the
\63 73 79 = 5 7 method itself. _/
STEP 2: Once children can add a 58 + 43: STEP 3: Children who are \
multiple of ten to a 2-digit 5 0+ 38 confident and accurate with
number mentally (e.g. 80+11), they u_ Q + 3 this stage should move onto
are ready for adding pairs of T = the expanded addition
2-digit numbers that DO cross q o + 1 l methods with 2 and 3-digit
the tens boundary (e.g. 58 + 43). = | O ( numbers (see ¥3).

digit numbers, then establish more formal methods.

To support understanding, pupils may physically make and carry out the
calculation, for example using place value counters, then compare their
practical version to the written form, to help them to maintain an

understanding of it.

and subtract it in tens and units, as below: > jumps back. us-l"::glow:
=10 - 10 -3
-1 -1 -1
ke TN N

Subtraction — Subtract with 2 digit numbers.

Use Dienes blocks
for subtraction

Subtract on a number line by counting back, aiming to develop

mental subtraction skills, |
calculations too.

This strategy will be used for: \K
. 2-digit numbers subtract unitz (by taking away / counting back) e.g. 36—7
. 2-digit numbers subtract tens (by taking away / counting back) e.g. 48—30

. Subtracting pairs of 2-digit numberz (see below:)

Subtracting pairs of 2-digit numbers on a number line:

47 - 23 = 24 Partition the second number Move towards more efficient

F’ﬂ_ 24 27 47
47 Subfract tens -
\_fir-sr. Combing methods with use of a hurdred
— square to reirforce understonding of
uRits. )l// number valus and order.
A

Teaching children to bridge through ten

—

can help them to beceme more efficient, for
\exumple 42—25: 17 20 22 42/




Year 3 — Addition and Subtraction

Key learning:

Recall/use addition/subtraction facts for 100 (multiples of 5 and 10).

Derive and use addition and subtraction facts for 100.

Derive and use addition and subtraction facts for multiples of 100 totaling 1000.

Add and subtract numbers mentally, including:

- a three-digit number and ones (units)

- a three-digit number and tens

- a three-digit number and hundreds.

Add and subtract numbers with up to three digits, using formal written methods of columnar addition and subtraction.
Estimate the answer to a calculation and use inverse operations to check answers.

® Solve problems, including missing number problems, using number facts, place value, and more complex addition and subtraction.
Key vocabulary: -, subtract, subtraction, take (away), minus
+, add, addition, more, plus leave, how many are left/left over?
make, sum, total one less, two less... ten less... one hundred less
altogether how many fewer is... than...?
score how much less is...?
double, near double difference between
one more, two more... ten more... one hundred more half, halve
how many more to make...?
how many more is... than...? =, equals, sign, is the same as
how much more is...? tens boundary, hundreds boundary

Mental calculations:

Count from 0 in multiples of 4, 8, 50 and 100.
Find 1, 10 or 100 more or less than a given number.
Count up and down in tenths.




Year 3 — Addition and Subtraction

Addition — Add numbers with up to 3 digits.

Introduce the expanded column addition method:

Add the unitz first, in preparation
for the compact method.

In order to carry out this method of addition:

»  (Children need to recognise the value of the
hundreds, tens and units without recording the
partitioning.

. Pupils need to be able to add in columns.

Move to the compact column addition method, with ‘carrying’:

236

‘Carry’ numbers
underncath the
bottom line.

1

+ 73
309

Children who are very secure and confident with 3-digit
expanded column addition should be moved onto the compact
column addition method, being introduced to ‘carrying’ for
the first time. Compare the expanded method to the
compact column method to develop an understanding of the
process and the reduced number of steps involved.

Remind pupils the actual value is ‘three tens add seven
tens'. not ‘three add seven’, which equals ten tens.

Subtraction — Subtracting with 2 and 3 digit numbers.

Introduce partitioned column subtraction method. \

=)

-

5TEP 1: introduce
this method with

When learning to ‘exchange’, explore
‘partitioning in dif ferent ways' so that pupils
understond that when you exchange, the VALUE

89 - 35 =

. 80+9
examples where no o
exchanging is -30+5 Emphasise thet the value hasn't changed, w
required. 50+ 4 have just partitioned it in a.dlffare.lﬂvm'_.r

b ;]
r/-S'I'I:_F' 2: introduce .r.":"/ q\'l

72 -47 /el +h
‘exchanging’ through
proctical subtraction. Make - 40 +7
the larger number with Base 2045 =25

10, then subtract 47 from

Before subtracting ‘7* frem the 72 blocks, they will need to exchange a

\\_'1" row of 10 for ten units. Then subtract 7, and subtract 4 tens. _/J'

| oo

290 +' 30+ 8§

) ]
STEP 3: Once pupils are secure Subtracting money:
partitien irto e.g.

£1+ 30p + Bp

with the understanding of

‘exchanging’, they can use the

portitioned celumn method to -

I OO0 + O + 6
subtract any 2 and 3-digit numbers 2

\ ' ' o+ 90 « 2







Year 4 — Addition and Subtraction

Addition — Add numbers with up to 4 digits.

Move from expanded addition to the compact column method, adding units

first, and ‘carrying’ numbers underneath the calculation. Also include money and
measures confexts.

e.g. 3517 + 396 = 3913

Introduce the compact column addition method by
asking children to add the two given numbers to-
gether using the method that they are familiar
with (expanded column addition—see ¥3). Teacher

models the compact method with carrying, asking

children to discuss similarities and differences and

3
3

5
3
]

-—| 00—
WO <

establish how it is corried out.

Add units first.

Reinforce correct place value by reminding
them the actual value is 5 hundreds add 3 hun-

‘Carry’ numbers dreds, net 5 add 3, for example.

underneath the
bottom line.

Use and apply this method to money and
\ measurement values.

Subtraction — Subtraction with up to 4 digits.

Partitioned column subtraction with 'exchanging' (decomposition):

2178 I!= LSiei2/={1[119 2 As introduced in Y3, but moving
600 towards more complex numbers
2000+ T90+'50 +% and values. Use place valus coms-
-1 00 0+ S00 + 60 + 2 ters to reinforce 'exchanging'.
|l 00O m|00+90+ 2

Children who are still not secure with
number facts and place value will need to
remain on the partitioned column method
until ready for the compact method.

Compact column method

To introduce the compact method, ask children
to perform a subtraction calculation with the
familiar partitioned column subtraction then
display the compact version for the calculation
they have done. Ask pupils to consider how it
relates to the method they know, what is similar
and what is different. to develop an
understanding of it (shown on video).

25 11
- | 56 2
[ 192

Give plenty of opportunities to

Always encourage children to consider the

apply this to meney and measures. best method for the numbers invalved—

mental, counting on, counting back or writ-
ten method (see video)







Year 5 — Addition and Subtraction

Addition — Add numbers with more than 4 digits.

This needs to include money, measures and decimals with different
numbers of decimal places.

£75.-¢7

The decimal point should be aligned in

1 £ 79 g the same way as the other place value
£ 1 columns and must be in the same
| column as the answer.
22 \F | Numbers should exceed 4 digits.
+ | 36 2
2L0uw>3
I
| 9- 0|
L 3 .55 Pupils should be able to add more than
Q- 70 two values, carefully aligning place
=z . J ¢ value columns.
I

Empty decimal places can be filled with
zero to show the place

Children should understand the place value of tenths and
hundredths and use this to align numbers with different numbers of

decimal places.

Subtraction — Subtract with at least 4 digits.

This needs to include money, measures and decimals with different
numbers of decimal places.

Compact column subtraction (with exchanging).

Children who are still not secure with
number facts and place value will need
to remain on the partitioned column
method until ready for the compact
method.

-1

wm

vl =<

Q HB 6 Subtracting with larger
\ 1L g integers.
29

7’ H:J,J & 33( 'Q Subtract with decimal values, including
372 .5 mixtures of integers and decimals,
A 79 b aligning the decimal point.

Empty decimal places can be

filled with zero to show the

place.

Create lots of opportunities for subtracting and finding differences
with money and measures.







Year 6 — Addition and Subtraction

Addition — Add several numbers of increasing complexity.

+ 23.3¢ | Adding several numbers with different
.08 0O numbers of decimal places, including
L X777 0 money and measures.
| -3 o O
9 3.5 | | Decimal points can now be on the line
g and do not need a separate box of their

own.

Empty decimal places can be
filled with zero to show the
place.

%1 059

™ 366 Adding several numbers with
V'S 30 | more than 4 digits.
L0535 |

)2 0G5 79
v I

Subtraction — Subtracting with increasingly larger and more complex
numbers and decimal values.

Using the compact method to
subtract more complex
integers.

q Using the compact column

B h3 method to subtract money and
by measures, including decimals

9 Iy with different numbers of

decimal places.

Pupils should be able to apply their knowledge of a range of mental
strategies, mental recall skills, and informal and formal written
methods when selecting the most appropriate method to work out
subtraction problems.




Year 1 — Multiplication and Division

Multiplication — Multiply with concrete objects, arrays and pictorial
representations.

There are 3 sweets in one bag.

How many sweets are in 5 bags

How many legs will 3 teddies have? altogether?
3+3+3+3+3
® e ®*e.5
L L
]
b L b L b L
L L L

»  Give children experience of counting equal group of objects in 2s,
5s and 10s.

»  Present practical problem solving activities involving counting equal

sets or groups, as above.

Division — Group and share small quantities.

Using objects, diagrams and pictorial representations to solve problems involv-
ing both grouping and sharing.

How many groups of 4 can be made with 12 stars? = 3

é;ample divizion prnbl:m\\

in a familiar context:

Erouping:

)
Sharing: ..
‘
4 4

12 shared between 3 is 4

There are & pupils on this
table and there are 18
pieces of fruit to share
between us. If we share
them equally, how many

will we each get?

4 Can they work it out and give

a division statement_ ?

“18 shared between 6 people

Qﬁes you 3 each.” /

. use lots of practical apparatus, arrays and picture representations

Pupils should :

. Be taught to understand the difference befween 'grouping’ objects (How
many groups of 2 can you make?) and ‘sharing’ (Share these sweets
between 2 people)

. Be able to count in multiples of 2s, bs and 10s.

*  Find half of o group of objects by sharing info 2 equal groups.







Year 2 — Multiplication and Division

Multiplication — Multiply using arrays and repeated addition (using at
least 2s, 5s and 10s).

f

Use repeated addition on a number line:

. Starting from zero, make equal jumps up on
a number line to work out multiplication facts and

write multiplication statements using x and = signs

4X5=
searrays: O O 00O O
OOOOQOO 5x3:15 5%x3=3+3+3+3:=15
00000 3x5=5+5+5=15
Ix5z18

Use arrays to help teach children to understand the commutative law of
multiplication, and give examples suchas 3 x __ = 6.

Sx105.5.%

Use practical apparatus:

0000000000 ) O

\_

Division — Group and share small amounts using the = and = signs.

f Use objects, arrays, diagrams and pictorial representations, and

grouping on a number line.

Fa ~ This represents 12 ¢ 3, pesed as
Arrays: @\ @\ /@ /e how many groups of 3 are in 122
CICICIIC,
CJAU TAU AU Pupils should also show that the
same array can represent 12 + 4 =

18+ S 3 if grouped horizontally.

/Emw and understand sharing and greuping:

& sweots shared between 2 people. how mary do they each get?

S

N

e

Children should be tasght to recognise whether problems require sharing or grouping.

There are b sweets, how many pecple can have 2 sweete sach?

<

/

Sl 00/00/00
Kﬁ‘rmuping using a number line:

ANNN

N

&roup from zero in equal jumps of the divisor to find

out 'how many groups of _ in _ ?". Pupils could and

0123456789 101112

using a bead string or practical apparatus fo work
out problems like 'A €0 costs £3. How many CDs can
T buy with £127' This iz an impertant methed to
develop understanding of divizien az grouping.

.

i 1 & 3
*8 400 490 008

|Pase.12 + 3 as 'How many groups of 3 are in 12¥ |

12-:-3=4/







Year 3 — Multiplication and Division

Multiplication — Multiply 2 digits by a single number digit.

¢ Introduce the grid method for multiplying 2-digit by single-digits: h

Link the layout ef the grid to an array initially:

Eg. 23 x8=184

X 20 3
8 160 24

160 + 24 = 184

Introduce the grid method with children physically making an array to represent the
calculation (e.g. make & lots of 23 with 10s and 1s place value counters), then translate

this to grid method format (see video clip).
-

To do this, children must be able to:

. Partition numbers into tens and units

. Multiply multiples of ten by a single digit (e.g. 20 x 4) using their knowledge of
multiplication facts and place value

. Recall and work out multiplication facts in the 2, 3, 4, 5, 8 and 10 fimes tables.

. Woeork out mulfiplication facts not known by repeated addition or other taught
mental strategies (e.g. by commutative law, working ouf near multiples and ad just-
ing, using deubling etc.) Strategies to support this are repeated addition using a

number line, bead bars and arrays:

EENEEENEN L
EENEEEEEE AR VARV
EENEEEEEE 0 4 b w
EENEEEEEE

& & B (]

\ Fxd= 36

00009 0000 LD -.'I?.I'l.—/

Division — Divide 2 digit numbers by a single digit.

STEP 1: Children continue to work out unknown division \
facts by grouping on a number line from zero. They are also
now taught the concept of remainders. as in the example. This
should be introduced practically and with arrays, as well as

being translated to a number linc. Children should work

towards caleulating some basic division facts with remainders
mentally for the 2s, 3s, 4s, 5s, Bs and 10s, ready for ‘carrying’
remainders across within the short division method. /

/Grouping on a number line:
13+3=4r1

+3 r1

YaVAVAVAY.

0123456789 10111213
\ ! fa]

Division — using ‘chunking up’

77+-3=28. \w>=3
2L A= 6§
‘r?;ij (1 6) 3x 3= 9
Jo (1 o k *3 =\
L b0 FX3S=1S |
| S [-5')1 \o™32 =320
75

Create a ‘partial tables’
grid first.

Put the multiple you are adding in
brackets. You add these up at the end.







Year 4 — Multiplication and Division

Multiplication — Multiply 2 and 3 digits by a single digit, using all
multiplication tables up to 12x12.

Developing the grid method.

x | 100 30 | 5
4 | 400 @ 120 | 20

Encourage column addition
to add accurately.

Children should be able to:

e Approximate before they calculate, and make this a regular
part of their calculating, going back to the approximation to
check the reasonableness of their answer. Eg. 346 x 9 is
approximately 350 x 10 = 3500.

e Multiply multiples of ten and one hundred by a single digit,
using their multiplication table knowledge.

® Recall all times tables up to 12 x 12.

Division — Divide 2 and 3 digit numbers by a single digit, with no
remainders in the final answer.

‘Bus stop’ method
for division.

22

3)9 6

Limited numbers to NO remainders in the answer or
carried (each digit must be a multiple of the divisor).

Remind children of the correct place value, that 96 is
equal to 90 and 6, but in short division, pose:

How many 3s in 9? = 3, and record it above the 9 tens.
How many 3s in 6? = 2, and record it above the 6 units.

Limited numbers to NO remainders in the final answer,
but with remainders occurring within the calculation
process.

Pupils need to move on to dividing numbers with up to
3 digits by a single digit, however problems and
calculations provided should not result in a final answer
with a remainder at this stage.

When the answer for the first column is zero (1+ 5 as an
example), children could initially write a zero above to
acknowledge its place, and must always ‘carry’ the
number (1) over to the next digit as a remainder.

Real life contexts need to be used routinely to help
pupils gain a full understanding, and the ability to
recognise the place of division and how to apply it to
problems.







Year 5 — Multiplication and Division

Multiplication — Multiply up to 4 digits by 1 or 2 digits.

Column Multiplication

Introduce by comparing a grid method calculation to a short multiplication
method, to see how the steps are related, but notice how there are less steps
involved in the column method. Children need to be taught to approximate
first, e.g. for 72 x 38, they will use rounding: 72 x 38 is approximately 70 x 40 =
2800, and use this approximation to check the reasonableness of their answer
against.

Short multiplication for multiplying by a single digit.

- 3
28 4

I 3

4 | 1200 | 80

O N
ool |~

Pupils could be asked to work out a given calculation using the grid method, and
then compare it to ‘your’ column method. What are the similarities and
differences? Unpick the steps and show how it reduces the steps.

Introduce long multiplication for multiplying by 2 digits.

¥ . 10 . 8 % \ D 18 x 3 on the first row.
| 10 ! 100 ! 80 L (8x3=24, carrying the 2 for
3 _ 30 24 5 '|+ twenty, then ‘1’ x 3)
1

130
234

18x10 on the second row.

Put a zero in the units first,
then say 8x1 and 1x1

Division — Divide up to 4 digits by a single digit, including those with
remainders.

Short division using the bus-stop method, including remainders in the final

answer. ) ]
Now that pupils are introduced to

examples that give rise to
remainder answers, division
needs to have a real life problem
solving context, where pupils
consider the meaning of the
remainder and how to express it.
i.e. as a fraction, decimal, or as a
rounded number or value
depending upon the context of
the problem.

The answer to 5309 + 8 could be expressed
as 663 and five eighths, 663 r 5, as a decimal
or rounded as appropriate to the problem
involved.







Year 6 — Multiplication and Division

Multiplication — Short and long multiplication, with more complex
numbers and multiply decimals with up to 2d.p by a single digit.

Long mutliplication for more complex numbers

2 § 21
> %

(:L'ﬁ‘l Hﬂ

(I"-‘Lj w -,nli\

2
4
6

L [pa_~d

NiVeE ]
’I'_"er-""U\]
Flo £l

319
X‘B
5.5 2

| 7

This works well for multiplying money (£.p) and other measures.
Children will be able to:

e Use rounding and place value to make approximations before
calculating and use these to check answers against.

e Use short multiplication to multiply numbers with more than
4-digits by a single digit; to multiply money and measures, and
to multiply decimals with up to 2.d.p. by a single digit.

e Use long multiplication to multiply numbers with at least 4
digits by a 2-digit number.

Division — Divide at least 4 digits by both single digit and 2-digit
numbers.

Short division with remainders: Pupils should continue to use this method, but with
numbers to at least 4 digits, and understand how to express remainders as a
fraction, decimal, whole number remainders or rounded numbers. Real life
problems solving contexts need to be the starting point, where pupils have to
consider the most appropriate way to express the remainder.

Short division, for dividing by a single digit: e.g. 4697 + 8 =

08 V2125
3)e%4 q'7 000

Calculating a decimal remainder: In this example, rather than expressing the
remainder as r. 1 a decimal point is added after the units because there is still a
remainder, and the one remainder is carried onto zeros after the decimal point (to
show there was no decimal value in the original number). Keep dividing to an
appropriate degree of accuracy for the problem being solved.

Introduce long division by chunking for dividing by 2 digits

Where remainders occur, pupils

should express them as fractions,
2‘ E) ~ z decimals or use rounding, depending
| S IL,E 3 upon the problem.
_Foa (‘Ltl; ~ "},U\J
3 2
l 20 (5448 )

| Z







